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Abstract: Blended learning is experienced by many educators widespread all over the 

world, especially during this pandemic time. Even so, not many of them can ensure the 

effectiveness of the classroom process in providing meaningful learning and achieving 

learning aims. Even though a number of studies of blended learning in teaching English 

in the EFL context have been conducted, there is a scarcity of research that explores the 

students’ cognitive presence in attending the course with the learning mode of delivery. 

Understanding the elements of blended learning, such as cognitive presence, is crucial in 

creating interactive learning that contributes to the success of both learning modes, either 

face-to-face or online learning. Furthermore, the need of exploring cognitive presence in 

the implementation of blended learning is to encourage students' critical thinking and 

depth of knowledge. To fill the void, this qualitative study aims at investigating the 

students’ perspective on their cognitive presence in learning English speaking by 

involving 6 preservice teachers in their sophomore years of study using interviews to dig 

into the phenomenon and collect the needed data. The data were analyzed by using an interactive model in which the researchers carry 

on the data condensation, data display, and drawing conclusions. This study envisages recommendations regarding the plethora of ways 

shown by students in constructing and confirming meaning in shaping meaningful learning while doing blended learning. Furthermore, 

this study contributes to educators, language learners, and language policymakers in providing and paving the working principles in 

carrying out blended learning to get a successful instructional process. 
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INTRODUCTION 

Blended learning carries a new look in EFL learning instruction not only for educators but it also affects 

the language learners (Nasrullah et al., 2021; Depalina Siregar et al., 2021; Pasaribu & Dewi, 2021). In the 

past, learning skills of English particularly through face-to-face interaction was a common way, however, since 

the inception of the pandemic in 2019, everything needs to be adapted including learning English speaking 

through the combination of online and face-to-face learning (Kearns, 2012; Dullien, 2016; Catalano et al., 

2016). Through this way, a number of challenges need to be faced such as in the phase of online learning, 

learners need to encounter insufficient feedback (Rusmanayanti et al., 2021; Hughes et al., 2020; Kelly & 

Antonio, 2016), online connection [10], unclear instructions [11], and overloaded tasks [12] which render them 

to be demotivated. A number of studies have been conducted on the upholding of learning English speaking 

via blended learning [13]–[15]. Of those studies, only few explored about the result and way of learning Eng-

lish but not the specific aims in the progress whatever ways that can depict the effective learning of English 

speaking. To fill the void, therefore, this study aims at investigating the cognitive presents that can contribute 

to English-speaking learning. 
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METHOD 

This study employed qualitive design in which 6 preservice teachers were recruited. This design, as 

stated by Creswell (2009), looking at the real phenomena of how language learners especially preservice lan-

guage learners learn speaking in the mode of blended learning delivery, this study was investigating the steps 

lied in the cognitive presence theory which involve triggering event, exploration, integration, resolution phase.  

The participants being involved were the 6 preservice teachers in their sophomore years who learn in the course 

English speaking for general purposes course in English Language Education Program at the Teacher Training 

and Education Faculty in one of the State University in South Kalimantan.  

Prior to the collecting the data, the researchers presented the inform consent [17] so the participants were 

available to be involved in the research project.  The moment of collecting the data was chosen when the 

participants were in the final term of speaking test. By so doing, the participants would not be aware that the 

information given was used for research purpose to ensure the natural setting conducted by researchers.  

The data were collected by using guided interview with 12 questions items in the phases available in cognitive 

presence. Upon the completion of the data, the thematic analysis was adopted in which the condensed themes 

had been curated from the selected coding and afterwards determined by the researchers during and after the 

data collection and reduction carried out. 

 

RESULTS AND DISCUSSION 

The finding of this study presented the result of structured interviews with the students that 

reflect the cognitive presence of the learning process throughout the course. Cognitive present de-

scribes the progressive phases of the practical inquiry model such as triggering event, exploration, 

integration, and resolution.  

 

Triggering event 

The first phase of cognitive presence is triggering event that is associated as an indicator of 

recognizing a problem or a sense of puzzlement [1]. This is an important phase where students are 

actively involved in obtaining knowledge from a given problem independently [2]. At this phase, 

students are required to be fully involved in the inquiry process. Furthermore, the role of the teacher 

as facilitator [3] stimulates the students by giving them problem and setting up the learning environ-

ment so that they are able to explore the information deeply. 

Based on the interview result, it was found that almost all of the students thought that the raised 

problems provoked them to seek further information. In addition, all the course issues and activities 

attracted their interest and curiosity. Moreover, students argue that interest and curiosity are aspects 

needed to motivate them to investigate new things made them were challenged to explore the content. 

The thoughts of what will be learned and done throughout the course motivated them to investigate 

the issues raised. 

The following students' comments related to indicators of the triggering event phase, such as 

students’ interest and curiosity increased after knowing the topics they will learn and the activities 

they will do as well as their motivation in investigating something new. 

Student 1: Indeed, the problems given increased my interest. I experience it and want to know 

more about it. That’s why the problems given in the class increased my interest to learn more. 

Then, I search it on the internet and know what it is and what I’m going to learn in the class. 

The learning activities also really make me curious because, just like any other people, before 
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we come to the class, we are curious about what we are going to do in the class or what kind of 

activities we have to do in the class. It challenges me! And since the cases given were new for 

me, yeah of course I felt curious which motivated me to want to know more about it. Besides 

it’s a must thing to learn, it’s also new for me, so I feel like it’s necessary to learn about it by 

exploring the information first. 

Student 2: I totally agree. The problems given were interesting to be learned. Of course, we do 

not have a choice to have no interest in what we are going to learn, moreover it’s our choice to 

learn this course. But the problems that were delivered in the course were interesting and made 

me curious about them. The curiosity in learning is necessary which helps us to want to learn 

more about something new. The feeling of curiosity also can help us to do the assignment or 

practice given. And if we don’t have this feeling it would be hard to learn.  

Student 3: Yes, I think every problem given increased my interest and curiosity to know about 

it, and as the result, I want to search for it more. Since I’m curious about the new material, 

learning activities that will be done in the class also took my curiosity. Every case/activity given 

trained us to increase our speaking skills and critical thinking skills. Because I want to improve 

my speaking skills, yeah, I am motivated to explore everything we should know. 

 

Exploration 

The second phase is exploration that associated to indicators such as divergence-among group 

members in the online community, divergence-within a single message, information exchange, sug-

gestions for consideration, brainstorming, and leaps to conclusions [4]. The main focus of this phase 

is how students are able to understand the raised course issues and explore relevant information from 

various sources and possible explanations. 

Students indicated that exploring new things developed the in-depth approach needed in learn-

ing activities. In addition, various relevant learning resources obtained from different resources are 

also very important in developing cognitive abilities [5] throughout speaking courses. Brainstorming 

activities, such as presenting videos or asking raised questions to the students, also stimulate students 

to interact with their classmates through discussions both face-to-face and online. Different perspec-

tives students met during discussion assisted them to construct meaning and provided problem solu-

tions to the raised problem as well as developed their language skills. A group discussion is an effec-

tive way for students to respect others’ opinions. The following comments are students’ thoughts 

related to indicators in the exploration phase: 

Student 4: I usually used to learn through YouTube since it comes with a video which made 

me easy to understand the material by listening and watching it. In addition, relevant infor-

mation from friends and their ideas helps me a lot to understand the material. We also had 

online discussions and it really helped me to know about my friends’ opinions. Even though we 

have different opinions, their opinions are agreeable and make me also agree with them. 

Student 5: My learning resources are 30% from the lecturer and 70% from other resources such 

as the internet, watching movies, listening to some English apps or English songs every day, 

and also textbook. Gaining information from reading the textbook also helps me to maintain 

what I learned from the class or before the class. Brainstorming helps me to recall what I had 

learned before coming to the class so I can follow the flow. I also used it to re-check what I 

understood about the material. Listening to my friends’ opinions also broaden my insight. 
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Sometimes I thought “am I wrong?” when I explore the material by myself (if we have different 

opinions). But after I heard others’ opinions which were totally different from mine, I think 

“oh, okay, we don’t need always to agree with others but accept it because we have different 

perspectives because the right things (truth) are not only one”.  

 

Student 6: I usually learn through the internet, watching from YouTube, books, or any social 

media, for example, Instagram, Tik Tok, or the like. On some occasion, the lecturer showed us 

videos that related to our material and it was useful. It trains our mind to think critically, be 

more active, not only in speaking but also is useful for our writing, and enhances my vocabulary 

mastery. I often use it for my writing. I really appreciate my friends’ opinions when they deliv-

ered their perspectives in both online and offline discussions. We shared our ideas there and 

once when I delivered my thoughts (what I had learned) they responded to my ideas and it 

helped me to broaden my insight.  

 

As for resolving the problem aspect in the exploration phase (Wang et al., 2013; Hopkins, 2010), 

one student said that if she resolved the raised problems individually by seeking information from the 

internet, capturing material displayed by the lecturer during a zoom meeting or visiting the link pro-

vided by the lecturer, and re-study it or asking classmate. 

Student 2: I usually captured the material shown by the lecturer on zoom meeting and then I 

will re-learn it again if I don’t really understand the material or I want to know more about it. 

Sometimes I copy the link given by the lecturer and re-read it again by myself, or I ask some 

information from my classmates. 

 

Integration 

The third phase is integration associated to convergence-among group members, convergence-

within a single message [8], connecting ideas, synthesis, and creating solutions (Garrison and 

Vaughan, 2008). This phase focuses on students’ process of constructing meaning (Ferri et al., 2020; 

Harper & Widodo, 2020; Clandinin & Huber, 2010) by integrating knowledge they obtained in phases 1 

and 2 with others' ideas through online discussion. 

Almost all students indicated information they obtained independently (self-learning) and new infor-

mation obtained from peer teaching activities (involving teachers and classmates) such as brainstorm-

ing and online discussions could help them in answering questions related to the course and construct 

meaningful knowledge. Students also found some relevant information from social media (Tik Tok 

and Instagram) and utilized them as learning references, especially when they had an assignment.  

Student 2: I combined what I learned and what is given in the class. I also used references I 

found from social media like Tik Tok or the like for the assignment. Almost the material I got 

from social media is from native speakers and I like to use that too (for learning resources).  

Student 3: I actually combine what I learned (from a book or YouTube) and what the lecturer 

gave to us. If I don’t really understand the material, I search it on the internet or ask directly to 

the lecturer. 

 

However, some students prefer to use the information provided by the lecturer because they 

think that the information provided is valid and can be trusted. 
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Student 4: I usually found different materials from what I learned and what the lecturer gave, 

but I prefer to use the information given by the lecturer because it’s valid and trustworthy 

material (since he is the lecturer). 

 

Learning activities carried out in the classroom also helped students understand the content (Yeh, 

2018; Carrillo, 2019). The lecturer designed the course accompanied with practices that can be applied 

in real situations, for example, group discussions and role play. Thus, not only students’ understand-

ing of the content would increase, but their ability to speak in English also increased.  

Student 5: Yes, learning activities help me a lot, especially with the simplest topic (simplest 

explanation or short material). They can help me to understand the material with real practice, 

for example how to give a compliment to others. By practicing it, I know how to use the ex-

pression in a real situation. 

Student 6: Learning activities help me improve my English-speaking skills through practice 

with my friends 

Student 1: They (learning activities) help me a lot! We sometimes did a role-play or other 

activities. These activities really helped us to practice our speaking skills so we can use the 

language in real-situation not only understand the material. 

 

Another aspect of integration [14], reflection (lecturer's question or self-reflection), also sup-

ported students in answering course issues and developing a solution to the issues. In fact, when the 

students want to know more about the content, they explore it further to fulfil their curiosity. 

Student 1: The teacher’s questions help me recall what I learned. Sometimes I forget what I 

had learned before the class so when the teacher asked us about the material help me to recall 

it and make me more concerned about the material. 

Student 2: I was thinking every after the class session there were materials/ contents that I 

really don’t understand. And when I have more time, I re-learn again because one meeting is 

not enough so I need more time to understand it. I usually write the problems that I don’t face 

during learning then I watch an explanation video. I’ve never been so hard about studying, when 

I have free time to re-learn I learn it so I can enjoy the process (without force).  

Student 3: Reflection (either from the teacher or from myself) does help me to understand the 

material more. And when I’m still curious/don’t understand the material, I will search it more 

to fulfil my curiosity. 

 

Resolution 

The last phase, which is the highest phase of cognitive presence, is resolution. In this phase, 

students try to solve the problems [15] and find out a contextually specific solution [16] by applying 

knowledge and ideas they have been constructed in the initial three phases to the real situation (Gar-

rison and Vaughan, 2008). Some students remarkably mentioned they would or do apply the 

knowledge they obtained from the course. Due to the current condition (Covid-19), they did not have 

many opportunities to apply their knowledge and the fear to be told by others also caused them to not 

apply what they obtained from the course. However, they come up with their solutions and were able 

to apply their insight throughout the course in many ways. 
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Student 2: Actually, there is one problem for me (or maybe others too) that I don’t have many 

opportunities to practice my English or what I learned from the class in the real world or even 

in the English zone. Almost our speaking practices are based on the lecturer’s instruction. But 

in this era, we are provided with some apps that can help us to practice our English. And to 

practice my speaking, I speak alone to myself using English. I practice in my room and try to 

correct my pronunciation by myself. 

Student 3: Since it’s difficult to speak English outside the English zone or with friends who 

can speak English, others will say “Sok inggris, so I practice what I learned in daily activities 

in the simplest way. For example, expressions such as thank you, can you help me. Those sim-

plest expressions help me to practice my speaking and my English.  

Student 6: I haven’t had the opportunity to use what I learn with others (my friends). But if I 

have a situation in which I can use what I learned (either from class or from my self-learning), 

I will use it. For example, by giving an offering to others who need my help in that situation I 

use the expression of giving an offering to them (especially to someone who can speak English). 

I think I can apply what I learned to my friends in the English department or with someone who 

understands or can speak English, but I don’t really think I can apply it outside the English 

zone. But I can use some of the expression for others in Bahasa which also useful for commu-

nication. 

 

Some students admitted that what they learned through blended learning is useful [17], both in 

the learning environment or non-class-related environment. For non-class related environments, they 

mentioned the knowledge can be used for job application, business, or helping others. They even 

could improve their language skill outside the class activities. 

Student 4: For myself, yes, I’m sure the insight I obtained from the course will be very useful 

and beneficial for me. For example, before I become an English student, I can barely understand 

what I read in English, and now I can understand English articles. Sometimes, when my family 

members don’t understand English, they would ask me to help them, but for further activities 

(outside the class), I’ve never done anything yet. 

Student 5: I can apply my knowledge with my friends in the English department or with people 

who can speak English. And for a non-class environment, I can use it for job applications, 

scholarship, or business 

.  

CONCLUSION 

It can be highlighted that despite its new way of learning for many language learners, blended 

learning still apparently gives meaningful experiences in which preservice language teachers go 

through the process of gaining skills, not to mention the four English skills, in English speaking rig-

orously. Moreover, interactive skills that are supposed to be obtained in the advanced level of speak-

ing course still can be envisaged during the ongoing process of this current instructional mode of 

delivery. It can be manifested because digital resources pleased the access of learners to bridge what-

ever they will learn in the future in the speaking course. Hence, the existence in the emphasis on 

cognitive presence enables learners to monitor the learning process and do self-reflection as the spe-

cial cue to a lifelong learning. 

 

http://proceeding.unmuhjember.ac.id/index.php/issh


International Social Sciences and Humanities 
UMJember Proceeding Series (2023) Vol. 2 No 1: 117-124 

 
LATTE: Blended Edition 2022 

 

 

 

http://proceeding.unmuhjember.ac.id/index.php/issh 123 

REFERENCES 

[1] M. Barwick, “An online community of inquiry to promote professional learning in a digital conversion 

initiative,” Dissertation Abstracts International Section A: Humanities and Social Sciences, vol. 81, no. 7-A, 

2020. 

[2] S. Prestridge and C. De Aldama, “A Classification Framework for Exploring Technology-Enabled Prac-

tice-FrameTEP,” Journal of Educational Computing Research, vol. 54, no. 7, pp. 901–921, 2016, doi: 

10.1177/0735633116636767. 

[3] N. Soleimani, “ELT teachers’ epistemological beliefs and dominant teaching style: a mixed method 

research,” Asian-Pacific Journal of Second and Foreign Language Education, vol. 5, no. 1, 2020, doi: 

10.1186/s40862-020-00094-y. 

[4] Z. Akyol and D. R. Garrison, “Understanding cognitive presence in an online and blended community 

of inquiry: Assessing outcomes and processes for deep approaches to learning,” British Journal of Edu-

cational Technology, vol. 42, no. 2, pp. 233–250, 2011, doi: 10.1111/j.1467-8535.2009.01029.x. 

[5] G. Torres, “Empowering The Language Learner :,” Journal of International Education Research, vol. 9, no. 

3, pp. 267–277, 2013. 

[6] Y. J. Wang, H. F. Shang, and P. Briody, “Exploring the impact of using automated writing evaluation 

in English as a foreign language university students’ writing,” Computer Assisted Language Learning, 

vol. 26, no. 3, pp. 234–257, 2013, doi: 10.1080/09588221.2012.655300. 

[7] J. E. Hopkins, “Distance language learners’ perceptions of assessed, student-led speaking tasks via a 

synchronous audiographic conferencing tool,” Innovation in Language Learning and Teaching, vol. 4, no. 

3, pp. 235–258, 2010, doi: 10.1080/17501229.2010.513446. 

[8] P. Arinto, “Issues and challenges in open and distance e-learning: Perspectives from the Philippines,” 

International Review of Research in Open and Distance Learning, vol. 17, no. 2, pp. 162–180, 2016, doi: 

10.19173/irrodl.v17i2.1913. 

[9] F. Ferri, P. Grifoni, and T. Guzzo, “Online Learning and Emergency Remote Teaching: Opportunities 

and Challenges in Emergency Situations,” Societies, vol. 10, no. 4, p. 86, 2020, doi: 10.3390/soc10040086. 

[10] J. Harper and H. P. Widodo, “Perceptual mismatches in the interpretation of task-based ELT materials: 

a micro-evaluation of a task-based English lesson,” Innovation in Language Learning and Teaching, vol. 

14, no. 2, pp. 114–132, 2020, doi: 10.1080/17501229.2018.1502773. 

[11] D. J. Clandinin and J. Huber, “Emergence of Narrative Inquiry on the Research Landscape,” Interna-

tional encyclopedia of education, pp. 1–23, 2010, doi: 10.1080/00220670903323354. 

[12] C.-Y. Yeh, “Investigating Technology Integration in United States TESOL Teacher Preparation Pro-

grams,” ProQuest, p. 111, 2018. 

[13] E. Carrillo, “Digital Game-Based Learning : An Analysis Of Teacher Preparation By Erline Carrillo A 

Dissertation Submitted to the Graduate Faculty of University of West Georgia in Partial Fulfillment of 

the Requirements for the Degree of Doctor of Education,” 2019. 

[14] M. M. Yunus, H. Salehi, and C. Chenzi, “Integrating social networking tools into ESL writing class-

room: Strengths and weaknesses,” English Language Teaching, vol. 5, no. 8, pp. 42–48, 2012, doi: 

10.5539/elt.v5n8p42. 

[15] I. Agung, L. Efaria, S. Widiyanti, and M. C. Capnary, “Dissemination of the STEM approach through 

MGMP teacher organizations: Alternative strategy for driving teachers in Indonesia,” International Jour-

nal of Educational Policy Research and Review, vol. 7, no. 6, pp. 197–203, 2020. 

http://proceeding.unmuhjember.ac.id/index.php/issh


International Social Sciences and Humanities 
UMJember Proceeding Series (2023) Vol. 2 No 1: 117-124 

 
LATTE: Blended Edition 2022 

 

 

 

http://proceeding.unmuhjember.ac.id/index.php/issh 124 

[16] N. I. Fatmawati, “Literasi Digital, Mendidik Anak di Era Digital Bagi Orang Tua Milenial,” Jurnal Politik 

dan Sosial Kemasyarakatan, vol. 11, no. 2, pp. 119–138, 2019. 

[17] A. Y. Ni et al., “COVID-19 &Elearning: Perceptions &Attitudes Of Teachers Towards E-Learning Ac-

ceptancein The Developing Countries,” Computers and Education, vol. 6, no. 2, pp. 27–42, 2020, doi: 

10.1590/S1678-4634201710173240. 

  

 

 

 

 

 

 

 

http://proceeding.unmuhjember.ac.id/index.php/issh

